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Abstract 

The paper examined curriculum strategies as tools for character and 
skills development. 200 teachers drawn from twenty secondary schools in 
the three senatorial districts of Delta State were the sample. This study 
employed the descriptive survey design. The research instrument adopted 
for the study was, the questionnaire. The data collected were analyzed 
using the z-test of significance. The result revealed that there is no 
significant difference between male and female teachers view of teacher-
oriented curriculum strategies for character and skill development; there 
is no significant difference between experienced- and less experienced, 
teachers in their views on student-oriented curriculum for character and 
skills development Based on the findings recommendations were made 
among others that curriculum should provide students with opportunities to 
develop their character and skills to full potential; the development of 
character and skills should involve both the experienced and less 
experienced teachers; Sample activities on character and skills 
development and teachers" books should be increased and improved both 
in number and quality. 
 

Education lies at the heart of every society. It is a key and a vital element in 
broad development of the nation's youth's capacity to address and solve difficulties. 
Education forms the basis for the proactive and positive economic, social and 
political changes in the society. Education remains the key to empowerment of 
the people and the nations as a whole (Olawolu and Kaegon, 2012). Education 
consolidates and builds upon basic educat ion to empower the youth to really live, 
function as a productive member of the society, earning a living, and contributing 
to societal progress. Thus, curriculum is meant to develop knowledge, character, 
skills, values and attitude of students. (Nwangwua, 2007). 
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According to Nwangwua (2007), any form of curriculum that does not equip 
its beneficiaries with character and skills to be self-reliant is a faulty curriculum, 
Kaegon (2009) believes that curriculum/education must be ready to offer their 
recipients functional education that will enhance character and skills development 
that will enable and assist them to contribute meaning to the economic 
development of the country. Okereke and Okoroafor (2011) opined that the desire 
of the Niger ia government to attain the vision 20-20:20 20 and Millennium 
Development Goals (MDG) propelled the Nigerian Educational Research and 
Development Council to revise the secondary education curricula. The reason for 
this exercise is the transformation of the curriculum in the areas of character 
and skill development education, informational communication technology (1CT) 
skills, and civic education for the nation's sustainable development. 

According to Huitt (1997a) there are three major issues in the education 
of young people today. The first is the development of a vision for one's life that 
includes the discovery and/or defining of one's life mission and desired lifestyle. 
The second is the development of one's character, dealing with concerns of 
direction and quality of life. The third deals with the development of skills that 
deals with concerns of how well one is able to do something. Similarly, Walsh 
(1990) sees curriculum/education as the process that prepares young people for 
their social inher itance and advocates three dimensions of curriculum-
development of knowledge, training of mental abilities, development of character 
and skills. 

Curriculum is the foundation of the teaching-learning process. The 
development of programs of study, learning and teaching resources, lesson plans 
and assessment  of students,   and   even  teacher  education  are   all   based   on 
curriculum. Curriculum and curriculum development at first glance appear to be of 
chief concern to educators, governments and parents, and both have relevance and 
impact on the development of communities and prosperity. Indiana Department of 
Education (2010) defined curriculum as the planned interaction of pupils with 
instructional   content,   materials,   resources,   and   processes   for   evaluating   the 
attainment of educational objectives. For Brown (2006) curriculum is all student 
school experiences relating to the improvement of skills and strategies in thinking 
critically and creatively, solving problems, working collaboratively with others,, 
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communicating well, writing more effectively, reading more analytically, and 
conducting research to solve problems. 

Character implies engaging in morally relevant conduct or words, or 
refraining from certain conduct or words (Wynne & Walberg, 1984). For Pritchard 
(1988) character is a complex set of relatively persistent qualities of the individual 
person, and generally has a positive connotation when used in discussions of moral 
education. Character is different from values in that values are orientations or 
dispositions whereas character involves action or activation of knowledge and 
values. From this perspective, values are seen as one of the foundations for 
character 

In the context of the model of human behaviour values include both 
cognitive and affective components, but not necessarily conative or behavioural 
components. Character includes all four components. Thus, character development 
is the building or acquisition of moral responsibility and sound ethical and moral 
behaviour; capacity for discipline; a moral and ethical sense of the values, goals, 
and processes of a free society as well as standards of personal character and ideas. 

Character development traditionally has focused on those traits or values 
appropriate for the industrial age such as obedience to authority, work ethic, 
working in group under supervision, etc (Huitt's, 1997). However, modern 
curriculum must promote character based on values appropriate for the information 
age: truthfulness, honesty, integrity, individual responsibility, humility, wisdom, 
justice, steadfastness, dependability, etc. 

Skills development has been identified by countries in Africa (Nigeria 
inclusive) as a priority area for educational policy and practice. This is not 
surprising since there is overwhelming evidence to demonstrate that skills 
development can play an essential role in promoting sustainable economic growth 
and the socioeconomic development of countries, with benefits for individuals, 
their families, local communities, and society in general. 

Curriculum Strategies for Character and Skills Development in Africa-  Assoc. Prof. Byron 
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Skill does not depend solely upon a person's fundamental and innate 
capacities but must be developed through training, practice and experience an 
individual acquired. Skill according to Bolt-Lee and Foster (2003) is the art of 
possessing the ability to power, author ity, or competency etc. to do the task 
required of an individual on the job. Two fundamental issues are used when 
a skill is to be developed. According to Okoro and Ursula (2012), the first is the 
conditions which promote acquisition and the second is the change that will occur 
when the skill is hired. However, when an individual sets out to learn a new 
skill he usually starts with a communicable programme of instruction (Ememe, 
2010). Good learners do not jump into an operation without first receiving the 
necessary verbal instruction. Thus, the curriculum broken down as instruction given in 
bits, units, modules in stages, perhaps must be fused together to form a skilled 
performance. Therefore, curriculum strategies as a tool for character and skills 
development is the focus for this paper. Consequently, the paper is interested in 
assessing curriculum strategies as a tool for character and skills development.  

Hypotheses 
1. There is no significant difference between male and female  teachers’ 
 views of teacher-oriented curriculum strategies for character  and skill 
 development. 
2. There is no significant difference between experienced and less 
 experienced teachers (below six years) view of student-oriented  curriculum 
 for character and skill development. 
 

 Method 
 The study adopted the descriptive survey research design. It sought to elicit 
the opinions of teachers on curriculum strategies for character and skill 
development. The population consisted of 11 ,185  secondary school teachers in 
Delta State. The sample for the study consisted of 200 teachers in the three 
senatorial districts in Delta State. The multi-stage sampling technique was adopted 
for the study. The instrument for the study was the questionnaire tagged 
"Questionnaire on Curriculum for Character and Skills Development  
 
(CCSK)", made up of two sections, section "A" and "B". Section "A” contained 
personal information of the respondent, while section "B" consisted of thirty (20) 
items. The items in this section were rated on 4 points scale as follows: SA 
(Strongly Agree), A (Agree), D (Disagree), and S.D. (Strongly Disagree). Test re-
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test method of establishing reliability was employed to determine the reliability of 
the instrument. Cronbach Alpha was used in analyzing it; it gave an alpha value of 
0.71. The statistical tool used for  computing and analysing the response score was 
the z-test. The level of significance was determined at 0.05 probability level. 
 
Result  
The results have been presented below in accordance with the hypothesis. 

Table 1:   Summary of z-test result of the effect of gender on respondents' 
consideration of teacher-oriented curriculum strategies for 
character and skill development. 

Group N X Sd z-Cal. z-crit. Decision 
Male 108 45.25 6.82 -0.72 1.97 NS 
Female 92 45.97 5.53    
       

 

 
Results in Table 1 indicated that the calculated z value (-0.72) is less than 

the critical z value (1.97) at 0.05 level of significance. This implies that the null 
hypothesis is retained since the calculated z-value (-0.72) is less than the critical z-
value (1.97). There is no significant difference between male and female teachers 
view of teacher-oriented curriculum strategies for character and skill development. 
Therefore, it was concluded that the teacher-oriented curriculum strategies for 
character and skills development were equally considered effective by both male 
and female secondary school teachers. 
 
Table 2: Summary of z-test result of the effect of experience on 
respondents' consideration of students-oriented curriculum strategies for 
character and skill development.  
 
 

Group N X Sd z-Cal. z-crit. Decision 
Less Experienced ( 1 
-6 years)                                                                                                         88  39.91 5,04 

 

0 . 5 3           

 

 

1.97 

  

 NS 
Experienced (6 years 
& above) 

 112 36.48 6.27   
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Results in Table 2 revealed that the calculated z-value (0.53) is less than the critical 
z-value (1.97) at 0,05 level of significance since the calculated z- value is less than 
the critical z-value, the null hypothesis is accepted. Therefore, it was concluded 
that experienced and less experienced teachers did not differ significantly in 
their consideration of student-oriented curriculum for character and skills 
development. 
 

Discussions 
Results in Table 1 showed that there is no significant difference between 

male and female teachers view of teacher-oriented curriculum strategies for 
character and skill development in students. This current finding is in line with 
earlier findings of Keller (1991) who is of the view that gender is a cultural 
construct that differentiates behaviour, roles, mental and emotional characteristics 
between males and females developed by a society. The result of the current study 
suggests the need for sex  stereotyping in  education and training, to be de-
emphasised (Amao-Kehinde, 2004; Johnson, Markham and Oyinade, 2004). The 
current finding is in line with the opinion of Remitters and Roddlers (1961) that a 
female teacher is equal, similar and desirous as their male counterpart in 
perception, disposition, conformity, and popularity despite class distinction. An 
explanation could be made of the current finding that both male and female 
teachers equally considered teacher-oriented curriculum strategies as effective for 
character and skills development. 

 
Results of z-test statistic in Table 2 revealed that there is no significant 

difference between experienced and less experienced teachers in their views on 
student-oriented curriculum for character and skills development. One would have 
expected that the less experienced teachers who might have graduated more 
recently and in most cases younger than their experienced counterparts to be more 
favourably disposed to student-oriented curriculum strategies. The findings is in  

 
agreement with Obayi (1994) who reported that there was no significant difference 
between experienced and less experienced teachers on curriculum strategies for 
character and skills development. Therefore, both experienced and less 
experienced teachers arc equally disposed positively to student-oriented curriculum 
strategies for character and skills development. 
 
Conclusions 

The findings have shown that teachers were of the view that curriculum 
if effectively utilized is a tool for character and skills development. Teachers  
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considered teacher-oriented and student-oriented curriculum strategies as effective 
for teaching character and skills development. The study confirmed that gender 
and experience do not significantly differ in teachers consideration of the 
effectiveness of curriculum strategies for character and skills development.  
 

Recommendations 
 

Given the above conclusions, it is recommended that: 
1. curriculum should provide students with opportunities to develop their character and 

skills to full potential. 
2. very few teachers have  clear  understanding of how curriculum  strategies 

operate, they should be encouraged to go for further training on how to use 
these strategies. 

3. the development of character and skills should involve both the experienced and  less 
experienced teachers. 

4.    a consistency should be settled for between the curriculum and our educational 
system. 

5. Sample activities on character and skills development and teachers’ books 
should be increased and improved upon both in number and quality  

6. curriculum activities should be organized to train both teachers and families on 
character and skills development.  
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